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The Premises and the Scope of Use of Tutoring in Teaching
Accounting at a University — the Perspective of a Student
and an Academic Teacher

RESEARCH OBJECTIVE: The purpose of the article is to present the premises and the scope of
use of academic tutoring in didactics of subjects from the field of accounting.

THE RESEARCH PROBLEM AND METHODS: The changing economic reality, the growing
expectations with regard to professional qualifications, as well as the assumptions of the Higher
Education Law Act imply a search for teaching methods that would make the model of university
education more appealing, increase its effectiveness and be a response to the growth in educa-
tional aspirations of the youth in Poland. The research methods used to achieve this purpose are
literature studies and a diagnostic survey with the use of a questionnaire.

THE PROCESS OF ARGUMENTATION: The article first presents the idea science and devel-
opment tutoring, and then, on the basis of the author’s own research, attempts to diagnose the
readiness of students and teachers for individualisation of cooperation in teaching subjects from
the field of accounting.

RESEARCH RESULTS: The results are not generalised beyond the institution where the study
was carried out but provide guidelines for other organisations thinking about undertaking activities
in the area of personalised education.

CONCLUSIONS, INNOVATIONS, AND RECOMMENDATIONS: The results of the conducted
research indicate that we should not be asking whether tutoring should be used to teach account-
ing at the academic level, but to what extent and how to move on, taking account of legal, organi-
sational and financial limitations, from theoretical considerations to practical implementations.
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STRESZCZENIE

Przestanki i zakres wykorzystania tutoringu w nauczaniu rachunkowosci w szkole
wyzszej — perspektywa studenta i nauczyciela akademickiego

CEL NAUKOWY: Celem artykutu jest zaprezentowanie przestanek i zakresu wykorzystania
tutoringu akademickiego w dydaktyce przedmiotéw z dziedziny rachunkowosci.

PROBLEM | METODY BADAWCZE: Zmieniajgca sie rzeczywisto$¢ gospodarcza, rosngce
oczekiwania w zakresie kwalifikacji zawodowych oraz zatozenia do ustawy Prawo o szkolnictwie
wyzszym implikujg poszukiwanie metod nauczania, ktére uatrakcyjniajg model ksztatcenia w szkotach
wyzszych, zwiekszajg jego efektywnos¢ i bedg odpowiedzig na wzrost aspiracji edukacyjnych
miodziezy w Polsce. Metody badawcze wykorzystane do realizacji tego celu to studia literaturowe
oraz sondaz diagnostyczny z wykorzystaniem kwestionariusza ankiety.

PROCES WYWODU: W artykule w pierwszej kolejnosci zostata zaprezentowana idea tutoringu
naukowego i rozwojowego, a nastepnie na podstawie wtasnych badan podjeta zostata proba
zdiagnozowania gotowosci studentéw i nauczycieli do indywidualizacji wspétpracy w nauczaniu
przedmiotéw z dziedziny rachunkowosci.

WYNIKI ANALIZY NAUKOWEJ: Wyniki nie podlegajg generalizacji poza zakresem instytucji,
w ktorej byly przeprowadzane badania, ale dostarczajg wskazéwek dla innych organizacji
rozwazajgcych podjecie dziatan w obszarze edukacji spersonalizowane;.

WNIOSKI, INNOWACJE, REKOMENDACJE: Wyniki przeprowadzonych badan wskazuja, ze
nie powinnismy pyta¢, czy nalezy wykorzystywac tutoring w nauczaniu rachunkowosci na poziomie
akademickim, ale w jaki zakresie i w jaki sposéb, przy uwzglednieniu ograniczen prawnych,
organizacyjnych i finansowych nalezy przej$¢ od rozwazan teoretycznych do praktycznych wdrozen.

— SLOWA KLUCZOWE: TUTORING, SZKOLA WYZSZA, NAUCZYCIEL AKADEMICKI,
RACHUNKOWOSC

Introduction

In the definition of the term “studying,” many authors emphasise, above all, the need for
independence. Studying is defined as a higher form of learning, where the main role is
played by intellectual independence. It requires shaping of exceptional mental properties
in students, their gradual preparation for unassisted searching, as well as activation of
proper motivation and aspiration (Bereznicki, 1998, p. 96). These actions should finally
result in a graduate who is able to act and study independently, manage his/her own future
and who takes joy in learning. Achievement of such an effect is a result of a complex and
time-consuming process but is the necessary condition for building a society learning
throughout the whole life, which seems particularly important and valuable in the age of
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quick technological, economic and social changes (Drumlak, 2011, p. 33), as well as in
the context of social demand for entrepreneurial attitudes. The key link in this process
consists in well-prepared, motivated university teachers, who are open to new solutions
(such as tutoring). Personal predispositions, knowledge and social competences in
combination with tutoring are an opportunity for the university to achieve a new quality,
and, in the further perspective, return to the “true education” and restore the rank of the
relation: master — student.

The purpose of the article is to present the premises and opportunities of use of
academic tutoring in didactics of subjects from the field of accounting. The research
methods used to achieve this purpose are literature studies and a diagnostic survey
with the use of a questionnaire, and in the case of formulating conclusions — deduction
and synthesis methods.

1. Academic tutoring as an individualised teaching method
at a university

Kember (1997) distinguishes two broad categories of the concept of teaching: focused on the
teacher (and content-oriented) and focused on the student (focused on the learning process).
Teachers with an approach focused on the teacher (content-oriented) believe that their role
is to provide knowledge, and not to support the learning of students. Research suggests that
many academic teachers belong to this category (Biggs, 1996; Bennett, Dunne, & Carré,
2000). “However, it seems that, for the broadly understood success of teaching, the most
important thing is to establish proper relations between students and teachers. These
relations require appropriate interpersonal skills, understood as: promotion of critical thinking,
building of motivation and trust, recognition of cultural diversity and individual needs, creation
of a climate of empathy and ethical involvement” (Torra et al., 2010).

Tutoring in the Polish reality is a relatively new method of personalised teaching,
which seems to be more and more often practised at various levels of education. The
interest in this method is undoubtedly a response to the large scale and depersonalisa-
tion of the teaching process (Giczela-Pastwa, 2016, p. 187; Wingate, 2007), particularly
in the area of higher education. Individualisation of the teaching process is an extremely
important task (Christ, 2013), perceived as the proposed direction of changes (Program
rozwoju..., 2015) and an antidote against the decrease in quality and other problems
of higher education (Ashcroft, 2004). This method assumes personalised approach to
the student, while respecting his/her individual needs and predispositions (Baranowska,
2014), which, in turn, means concern for his/her integral development, covering not only
intellect, but also other spheres.

Tutoring consists in regular meetings (tutorials) of the tutor with the student (tutee),
during which the tutees prepare essays (or other tasks) on their own, and then discuss
them with the tutor. It is important that tutoring is not focused on improvement in the field
of writing as such but puts emphasis on teaching critical thinking and decision-making
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(Chmura, 2013). Depending on the adopted criterion of division, we can distinguish
many types of tutoring: peer tutoring, teacher tutoring (Brzezinska & Appelt, 2013),
development tutoring, science tutoring, art tutoring (Budzynski, 2009), and many others.
Due to the assumed purpose of the article, it is important to pay attention to the varieties
of academic tutoring: science tutoring and development tutoring. We are dealing with
a science tutorial when the student “declares that he/she knows what he/she is interested
in and what direction of scientific development he/she would like to follow” (Czekierda,
2015, p. 25), while development is encountered when the tutee does not know this, but
“feels a certain need of development and in a situation when we are directly involved in
the personal development of the student” (Czekierda, 2015, p. 26).

The formula of academic tutoring should, by definition, result in development of:

« critical thinking,

« the need for unassisted searching for the truth,

« the art of written and oral expression,

« sensitivity to the value of intellectual work.

The research of Przybylska (2015, p. 159-160) concerning motivation to search for
tutoring work indicate three important reasons: the desire to help, self-development of
the tutor, experiencing individual relations with the tutee (but also: desire to share pas-
sions, desire to make changes for better). At the same time, the very same respondents
were convinced that, thanks to tutorials, students will be directed, strengthened, helped
in finding themselves in the surrounding reality (apart from the obvious improvement in
the field of writing and presentation). Benefits from tutoring may be double-sided. Tutor-
ing for a student may (Brzozowski, 2017, p. 299):

1. foster self-fulfilment, motivate to constant development;
enable regular monitoring of results of their own work;
create the habits of thinking;
shape the ability to analyse and transform materials;
build their own stance;
learn problem solving;
lead to defending their own opinions;
effectively use their own resources;
improve acquisition of wisdom.

The aforementioned skills are priceless, first in effective cooperation of a student
with the tutor, and in a long-term perspective — in building proper and ethical social and
economic relations.

©oNOORWN

2. Tutoring in teaching accounting at a university — the perspective
of students

To meet the requirements of the environment towards quality of practicing of the
accountant professions, International Education Standards were prepared (2016),
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constituting patterns of "good practices” in education regarding accounting. From the
point of view of the article, particularly interesting seems to be IES 4. This standard
determines the areas of competences and results of education with regard to values,
ethics and professional attitudes, which are required from candidates for the accounting
professionals at the end of the initial professional development. Tutoring as a method
seems to be particularly valuable in shaping the recommended attitudes of self-reliance,
curiosity, professional scepticism, and proper objective and rational judgment.

In order to diagnose the current situation and learn the opinions of students about
openness to new teaching methods and changes in the teaching process, a study was
conducted using survey questionnaire.’

The starting point in the process of implementation of tutoring at the University is
the transfer of information on tutoring and the training of academic teachers, ready to
be tutors and to enrich their teaching offer by this form of cooperation with students.
Therefore, it was important to identify the expectations of students and the way they
perceive the role of an academic teacher. For this purpose, respondents were asked to
indicate the most important features of a good teacher, no more than five; the results
are shown on Chart 1.

On the basis of answers given by students of 1st and 2nd cycle studies, it can be
concluded that a teacher should be, first of all, competent in the field he/she represents
and should perform his/her job well and with enthusiasm. It was equally important for the
examined students that a teacher was a careful observer, identified possibilities, worries
and concerns of students he/she works with, as well as was able to effectively motivate
them.

Differences in perception of the tasks of an academic teacher by the students of 1st
and 2nd cycle studies can be observed in three characteristics. The 1st cycle students
pay less attention to the role of a teacher in preparing for credits and examinations. This
can prove their greater self-reliance or can result from the fact that they are not working
yet and can devote more time to studying. They also expect from a teacher to be criti-
cal and demanding towards himself. They also attach greater weight to the teacher’s
help in discovering their interests and potential. The 2nd cycle students, who very often
combine studies with professional work, appear to be more pragmatic in these matters.
Other characteristics of an academic teacher were indicated less frequently, and their
importance was similarly perceived by the surveyed students of full-time programmes.

Students of part-time programmes were less concerned with motivating actions of
lecturers, identification of possibilities and support of personal problems students, as
well as a demanding and critical attitude of the teacher towards his/her own actions.
However, their answers more often contained the expectation of support for the devel-
opment and building self-confidence, as well as perceiving the reality through their eyes.

' The survey was conducted among students of the 1st (69 surveys) and 2nd cycle (45 surveys)
full-time studies, as well as 1st cycle (79 surveys) part-time studies, who during their studies have
been taking classes in accounting.
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This can result from greater self-reliance and motivation in the process of studying, as
well as intensive combination of professional and “student” life.

The confirmation of interests of the examined students used in teaching with the
tutoring method were answers to issues included in the question about the education
system and the opportunities of scientific and development cooperation with the aca-
demic teacher. The questions intentionally did not use the terms “science tutoring” and
“development tutoring” but described their main assumptions.

Most of the surveyed students of full-time programmes (more than 60%) are satis-
fied with the content of the curriculum at the selected specialisation. So is not the teach-
ing, but the method of transferring knowledge and working with students that require
changes and development. More than 42% of 1st cycle students and 51% of the 2nd
cycle students see the need for greater individualisation of teaching, and are interested
in an individual educational path.

More than 62% of the surveyed 1st cycle students and 44% of the second cycle
students have not heard of teaching using the tutoring method. Bearing the above per-
spective in mind, answers to questions concerning possibilities of cooperation with an
academic teacher indicate a great need for introducing this form of education to the
university offer. 65.2% of the surveyed 1st cycle students and 84.4% of the 2nd cycle
students are interested in development tutoring and, respectively, 55.1% and 66.7% in
science tutoring.

In the answers of students of part-time programmes, attention should be paid to two
aspects. More than 34% of the respondents do not see any needs for greater individualisation
of teaching but, at the same time, more often than full-time students declare willingness
to cooperate with the academic teacher in the field of development (79.8%) and science
(70.9%). This may be related to their professional activity and identification of behavioural
(Bittern 2011, p. 56-57) and substantive problems in the professional environment. This
very large interest in cooperation with the academic teacher is not reflected in familiarity
with the tutoring method, which was familiar to nearly 90% of respondents. This means
identification of the need for cooperation without knowing the method.

3. Tutoring in teaching accounting at a university — the perspective
of academic teachers

On the basis of research, analysis of the subject literature, and own observations and
experience of the authors, it can be concluded that the starting point in the process of
implementation of tutoring during accounting classes is the training of academic teach-
ers within instruments, benefits, but also constraints of this method. Then, a teacher-
tutor, familiar with the special character of his/her classes, as well as the possibilities
and limitations of students, should introduce specific actions and modifications in the
organisation and scenario of classes. In an individualised form, tutoring may be an alter-
native method for conducting seminars or a student research circle, developing talents

101



8 e

"$181n}08) Jo uoluido 8y} ul Joyoes) olwapeoe poob e Jo sonsuslorIBYD “Z ey

%1606

SUIOOUOD PUE SILLIOM [euosIod 998 0] 9[qe OS|e SI Jnq ‘sanIIqe

weLee QIJIUBIOS 1AL} SMOUY ‘SIUSPTIS IOY/SIY Ul PIISIIAIUI ST OYS/A “IOAIIS]O [NJAIED © SI JAYoed) pood

Tenuajod

%sv'sy USPPIY 9} N0 UL PUE SISIMUI UMO ISY/SIY JO BIIE AU} PULJ O} JUIPNIS OB SMO[[& 10Yded} POOT V

SJuapMNIS Jaty/s1y Jo saka Y ySnoayy Ajijeal oy 39s 0} SILI) 19YIE) Poos

REL'TL J19SIOU/J[OSWIY SPIEAO) [EOILIO PUE SUIPUBLIAP SI 19Y0La)} POOS

%LT'LT WIO9)SI-J[3S P[ING PUE SISSIIINS JAJIYIL ‘MOIF 0] SIUIPNIS JAY/SIT] SMO[[E JdYOL3) POOT

%81'89 10)12q Apn)s pue pIey YoM 0} SJUIPN)S AJLATIOU 0] J[qE ST 1AYIE3) POOT Y

pre pue ad1Ape sapiaoxd
sKem[e pue way) 10J S[qE[IBAE SI ‘SJUdPNIS JOY/SIY J0J S} puly SKem[e [[Im ays/oH ‘uosiad snpyredwd
pue jsouoy ‘Aypomisni e st oys/oH ‘SurSuriqdn jo wioy e se Suryoed) saaed1ad 10yoes) poos v

%LTLL “WISLISNYIUS PUE YI0M IOU/SIT] SPIEm0) apmme aanisod £q pastidjoereyd i 10yoes) poos v

SUOIBUIIIEXD PUE S)IPAIO 0} [[om sjuapmys axedoxd pinoys 1oyoes) poos v

pIoY 1ay/s1y ul Jualaduwon aq pinoys 1ayoea} poos v

%001

%06

%08 %0L %09 %08 %0t %0€ %0T %01 %0

102



‘Buiunoooe Jo pials 8y} wolj sjoslgns jo
SOI10BPIP Ul SJUBpN}S Yjim uoleladood Juswdojaasp pue o1313ualos Jo AJjiqissod ay) 0} pJebal yim s1a1njos| paulwexa ay} jo suoiuidQ € eyd

The Premises and the Scope of Use of Tutoring in Teaching Accounting at a University

MON LNOd IO ONO sdAO

%001 %06 %08 %0L %09 %08 %0 %0€ %0C %01 %0
%606 %1606 (8ur101 Jo poyjow SunyoRa) O JNOQE PIEdY NOK dARH
(sopone
%V9'ET %9€'98 aredaid pue yoIeasal jurof Jonpuod YUAUOO WN[NILLING Y Uadaap pue puedxa 0] I9PIO UI) ;20UOS
JO PI3Y 3 Ul SIUSPMS YH1M UoLI1do0d PISI[ENPIAIPUL Ul Pa)saIaiul 3q no& pnom ‘d[qissod sem 3 j|

II2Y) JO SEAIE PUE SULIOJ JO UONII[3S ‘Sjude) ‘saduaiajard ‘fenuajod 1oy SursiuSooar ur 2oue)sisse)

‘ v .
#erLe [ess'y %8T'89 (uawdo[oAdp JO Py Ay} Ul SJUdPMIS (Im uole1adood ur pajsadul 9q nok pnom ‘s[qissod sem 11 J

(Suryoed)

" . q
%4S‘v eSS’y %1606 sseur wolj Keme Suryiys pue Suryoes) Jo UONESIENPIAIPUT 10JeaIS 10§ PIaU Ay} 99 N0k 0

103



/.;M

‘Buiunoooe Jo pialy 8y} wouy sjoalgns Buiyoea) Jo UoKESIIENPIAIPUL UO SJUSPN]S Y}IM UOIRI1ad0o09 JO SWio) pajoa|as Jo Joedw| 4 eyn

%00T

NOINIdO NV 3AVH LNOQ IO TVWSDO 394v10
%06 %08 %0L %09 %0S %0v %0€ %0C %01 %0
%V9ET _ %Y9'ET _ RELTL
%V9'ET _ %8181 _ %8189
%8T'8T _ WELTT _ %6065
%0005 %8 TE %8181
%9E‘9E %ELCT _ %1607
%1607 _ %LTULT _ %C8'TE

10430303 sojonre Jurredar

1011250} 0180SAI JYNULIOS FUnonpuo)

Q[OII)) [OILASAY JUAPMS € JO SyIoM oy ur uonedionied

JUOPNYS € PIM SUDIOM USYM KBSSI UE JO 9S)

Fununoodoe
ur sonsst 9[qeuonsanb pue ojep-03-dn uo suonejussard 0opia J10ys jo uoneredarg

(sanss1 passnosIp dy3 Jo 1uAWdo[9AIP) OYNUILDS pur
(s[euorew 192(qns sse[o jo uonnadar) oQOBRPIP 0JUT SUOIIR}NSUOD [BUOIIPRI) JO UOISIAI]

104



The Premises and the Scope of Use of Tutoring in Teaching Accounting at a University

and interest of students, helping them find their paths of personal and educational de-
velopment. It may also be a good way to search for and prepare young scientific staff.

The conducted research? indicate that lecturers have a slightly different (from the
examined students’) way of perceiving the characteristics of a good academic teacher.
Like in the case of students, academic teachers were asked to indicate at most five
most important objectives of a good teacher. Their opinions concerning their role and
attitudes are shaped by the classic approach to studying in the perspective of definitions
quoted at the beginning, and emphasising self-reliance of the student. Therefore, none
of the lecturers sees the need to identify with the student (0% of answers for the feature
defined as perceiving the world through the eyes of the student), and the persistent
“leading by the hand” (only 9% of answers for the statement that a good teacher should
prepare the student for credits and examinations). According to the surveyed, the high
level of competences, positive attitude and enthusiasm, while simultaneously having
high demands, shapes the image of a good academic teacher (see: Chart 2).

When analysing answers to the subsequent question (see: Chart 3), it can be con-
cluded that the vast majority of the examined scholarly employees notices the need to
shift away from mass teaching and towards individualisation of this process (90.91%).
Most of them also declare the desire to individualise cooperation with students in the
field of science (86.36%) and development (68.18%). Nearly 91% of the examined teach-
ers have heard about tutoring. Such a high percentage of positive answers is certainly
a result of numerous publications and conferences concerning teaching methods, as
well as the critical assessment and the need for changes in the functioning of higher
education in Poland. It is the growing interest of academic teachers in the use of alter-
native methods of education of students, weariness with the mass character of studies
and increasingly numerous participation in didactic programmes and trainings, as well
as dissatisfaction of some students with anonymity and depersonalisation of academic
education and disappearance of the traditional master — student relationship that may
become the real opportunity for implementation of the tutoring method at universities.

Tutoring is a method of individualised teaching, so it is not possible to cover all
students with tutorials. Work with the use of the tutoring method requires the commitment
and readiness of students, as well as predispositions to work in the master — student
relationship. For this reason, answers to the next question concerning forms of cooperation
possible to use in individualisation of teaching of the issues of accounting suggest, first of
all, solutions addressed to students who wish to broaden their knowledge in accounting
and go beyond the area of obligatory responsibilities.

Teachers conducting classes from the field of accounting see a large positive impact
of preparing joint articles (72.73%), conducting joint research (68.18%) and participate in
works of student research circles (59.09%) on the achievement of individualisation of the
approach in teaching subjects from the area of accounting. Less positive answers were

2The survey was conducted among 22 academic employees running classes in the field of
accounting.
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obtained by the division of traditional consultations into didactic and scientific ones, as well
as preparation of video presentations, which may result from organisational limitations
and academic teachers being strongly burdened by academic and administrative
responsibilities. In the leading answers, the worst spot is occupied by an essay, which
is a traditional tool of science tutoring. However, there are no grounds to draw conclusions
with regard to such a state of affairs. This may be caused the fact that an essay is
a relatively unpopular form of realisation of the education process, as well as the low level
of tutoring preparation of academic teachers. The functioning of the notion of tutoring in
the awareness of teachers does not imply their familiarity with its methods and the way
it should be implemented when working with a student.

The results of the conducted research indicate that we should not be asking whether
tutoring should be used to teach accounting at the academic level, but to what extent
and in what manner, taking account of legal, organisational and financial limitations, one
should move from theoretical considerations to practical implementations. The conducted
research is also the basis for discussion on whether and to what extent teaching using the
tutoring method may affect the building of entrepreneurial attitudes among the students.

Conclusions

It is sad what was stated by T. Gadacz: “school ceased to be a community of teachers
and students, a community where education is implemented — where an educator, as
the master traversing the road towards the truth, good and beauty leads students with
him and, thanks to them, often himself gets closer to the truth, good and beauty” (Ga-
dacz, 2008, p. 50-51). We can further, in accordance with the existing institutional re-
ality, limit ourselves to transferring the curriculum content and determining the degree
of implementation of the learning outcomes contained in syllabuses. However, we may
also implement solutions which are not simple, but give the possibility of an authentic
meeting and dialogue between the teacher and the student. Participation in such a dia-
logue, rather than only transfer and reproduction of material, seems to be the essence of
a university. Regardless of the theory and idea of teaching that will become the leading
one in academic education, it is essential that the graduate is able to independently act
and study, as well as manage his/her own future (Drumlak, 2011). This ensures proper
direction in building a society learning throughout the whole life, postulated in the vision
of the Europe of Knowledge (Recommendation of the European Parliament..., 2006).
The issues discussed in the article are compatible with the relatively new, although
more and more popular in the Polish scientific literature, trend of discussion and reflec-
tion over the use of the tutoring method and its suitability at the level of academic educa-
tion. The use of tutoring in the higher education system is connected with a complex and
multistage process requiring systemic, organisational and mental changes, related to the
teacher — student (tutor — student) relationship. However, if — at the end of this difficult di-
dactic path — we come across a Person (Student) who has the ability to think critically,
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analyse and reason, who acts independently and seeks knowledge, who is prepared to
express and defend his/her views, who has self-esteem and feels the need to improve, it
is the greatest reward to a teacher and the greatest value in the contemporary, complex
world.

Tutorial assumes the basic activity of a student — as opposed to classes held in large

groups, such as lectures or seminars, during which the student’s role is passive. In the
education system based only on lectures, the student’s task is to absorb the provided
knowledge, and not to — as during a tutorial — develop skills necessary to seek the
knowledge on his/her own. It is important for a student to be able to communicate his/
her thoughts in a clear and interesting manner. As a result, he/she learns not only how
to acquire knowledge, but also how to use it and communicate it so that it would reach
the recipients. Tutoring is thus the art of communication. It consists in a dialogue and
teaches how to communicate one’s thoughts. In addition, the tutoring system develops
various kinds of independence — in searching for and selecting materials, analysing the
subject, synthesising, as well as performing an original interpretation. “The need to defend
own theses in a discussion with the tutor makes students using tutoring incomparably
more self-confident, independent and entrepreneurial. They are able to effectively use the
acquired knowledge. They develop intellectually (as well as socially) extremely quickly”
(Petczyniski, 2007, p. 33). It seems that these characteristics are extremely important in
professions related to accounting.
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